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1. RATIONALE 

The growing linguistic and cultural diversity of today’s 
classrooms has transformed the role of English teachers across 
the globe. Globalization, migration, international mobility and the 
diffusion of multilingual education have resulted in learning 
contexts in which students arrive with a variety of linguistic 
repertoires, cultural identities and communicative experiences. It 
is therefore imperative for English teachers to facilitate not only 
learners’ language proficiency but also inclusive, culturally 
responsive and equitable learning environments that 
acknowledge and appreciate diversity (Hasby et al., 2025). Hence, 
the preparation of English teachers for linguistic and cultural 
diversity has become a major concern in the field of teacher 
education and professional development programs. Recent 
research emphasizes the importance of preparing teachers with 
the knowledge, skills, and dispositions to teach multilingual 
learners and navigate the complex cultural realities of 
contemporary classrooms. 

Multilingualism has been recognised in the field of English 
language teaching (ELT) and this has challenged the traditional 
monolingual approaches to language education. Current 
scholarship emphasizes the need to recognize students’ home 
languages and cultural backgrounds as assets rather than barriers 
to learning. Multilingual aware teachers with culturally 
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responsive pedagogical competence are more able to facilitate 
learner engagement, identity development and academic 
achievement. Furthermore, the emergence of Global Englishes has 
prompted educators to move beyond native-speaker norms, 
embracing linguistic diversity as a valid characteristic of English 
communication in international settings. Such developments 
require teacher education programs to integrate multilingual 
pedagogies, intercultural communicative competence and critical 
cultural awareness into their curricula (Lee, J.S., et al, 2021; 
Matsuda, 2021).  

An additional key aspect of teacher education concerns the 
development of intercultural competence. English teachers 
increasingly serve as cultural mediators helping learners to 
understand different perspectives, values and communication 
practices. Research indicates that pre-service teachers frequently 
acknowledge the significance of intercultural communicative 
competence but have difficulties in implementing this knowledge 
in their classroom interactions. Hence, teacher education 
programs should create authentic opportunities for intercultural 
learning, reflective practice and engagement with culturally 
diverse communities. Consequently, preparing English teachers 
for linguistic and cultural diversity is both a pedagogical necessity 
and a professional imperative. By fostering multilingual 
awareness, intercultural competence, and culturally responsive 
teaching practices, English teachers can create inclusive learning 
environments that foster diverse learners’ success while 
advancing social justice and global citizenship. 

 

2. IMPLEMENTATION 

Linguistic and cultural diversity has emerged as a hallmark 
of today’s English language classrooms. Globalization, migration, 
internationalization of education and digital communication have 
resulted in increased interactions between learners of different 
linguistic and cultural backgrounds. As a result, English teachers 
are increasingly required to teach students with a variety of first 
languages, cultural identities, communication styles, and learning 
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experiences. Recent scholarship challenges teacher preparation 
programs to go beyond the traditional monolingual and 
monocultural assumptions and to embrace multilingualism and 
multiculturalism as educational resources and strengths, not as 
challenges. Such a shift is indicative of broader developments in 
language education which acknowledge diversity as a key 
component of learning in the twenty first century. Teachers who 
see, acknowledge and celebrate diversity are better equipped to 
create environments of inclusion where learners are more 
engaged, achieve academically and have a sense of social 
belonging. 

 

2.1 Multilingual Awareness as a Core Professional 
Competence 

One major theme from the literature is the need for 
multilingual awareness in teacher preparation. The history of 
English language teaching has often been shaped by monolingual 
ideologies that have discouraged the use of learners’ home 
languages in the classroom. However, current research is 
increasingly in favour of multilingual approaches that 
acknowledge the entire linguistic repertoires of learners as 
valuable resources for learning. Multilingual-aware teachers 
value cognitive, social and cultural benefits of harnessing 
students’ prior language knowledge. Such awareness allows 
educators to use pedagogical strategies that support 
comprehension, scaffold learning, and enhance students’ 
linguistic identities. According to recent research, educators who 
have a favourable attitude toward multilingualism are more likely 
to use inclusive teaching strategies that promote student 
involvement and success. Additionally, by questioning language 
hierarchies that favour specific varieties of English and validating 
learners' linguistic backgrounds, multilingual awareness helps 
create more egalitarian learning environments. (Guo, Y., & Gao, 
2021; Zhang, Y., & Jiang, 2024). These results imply that pre-
service and in-service teacher education programs should 
routinely incorporate multilingual competency. 
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2.2 The Role of Global Englishes in Teacher Preparation 

The increasing impact of Global Englishes on teacher 
education is another significant discovery. Native speakers were 
frequently positioned as the main instructional targets in 
traditional ELT approaches. Nonetheless, speakers of many 
linguistic and cultural backgrounds now utilize English 
extensively as an international language. As a result, academics 
contend that English teachers must to be equipped to identify 
many acceptable modes of English communication. (Fang, F., & 
Widodo, 2022; Rose, H., & Galloway, 2022). Teachers are 
encouraged by global English perspectives to question native-
speaker conventions and create teaching strategies that take into 
account the reality of international communication. Using this 
perspective to prepare instructors encourages linguistic inclusion 
and gives students the tools they need to engage with people from 
different cultures. Teachers who understand Global Englishes are 
more likely to expose students to a variety of English accents, 
communication tactics, and cultural views, promoting realistic 
and meaningful language learning experiences. This transition is 
especially significant in multilingual communities, where English 
is largely used as an extra language rather than a native language. 

 

2.3 Developing Intercultural Communicative Competence 
among English Teachers 

Intercultural communicative competence (ICC) is another 
critical component of teacher training. English teachers are 
increasingly serving as facilitators of intercultural learning rather 
than just language instructors. ICC involves understanding of 
cultural variety, open and respectful attitudes, interpretation and 
interaction abilities, and critical cultural awareness. Teachers 
with good intercultural competency are better able to facilitate 
meaningful communication across cultural barriers and assist 
studets in navigating culturally varied settings. Teacher education 
programs must consequently include opportunity for 
intercultural experiences, reflective conversation, and critical 
analysis of cultural assumptions. Such experiences allow teachers 
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to become more sensitive to cultural diversity while avoiding 
prejudices and essentialized cultural perspectives. Furthermore, 
interculturally competent teachers can serve as role models for 
polite communication and encourage students to interact 
constructively with different points of view (Sevimel-Sahin, n.d.; 
Tsatzali, K., & Beazidou, 2023). These skills are becoming 
increasingly necessary in a globalized environment where 
communication often crosses linguistic and cultural boundaries. 

 

2.4 Culturally Responsive Pedagogy and Inclusive Teaching 
Practices 

The significance of culturally responsive pedagogy in 
linguistically and culturally diverse classrooms. Culturally 
responsive teaching acknowledges students' cultural 
backgrounds, experiences, and identities as vital resources in the 
learning process (Hasbi et al., 2025). Teachers that use culturally 
responsive approaches link classroom education to their students' 
actual experiences, making learning more meaningful and 
applicable. Such approaches increase student involvement, 
motivation, and academic accomplishment while also fostering 
equity and inclusion. According to research, culturally responsive 
teachers actively endeavour to understand their students' cultural 
settings and alter teaching materials, assessment methods, and 
classroom interactions to reflect this (Van der Heijden, H. R. M. A., 
2021; Wang, T., & Zhang, 2021). Culturally responsive pedagogy 
in multilingual classrooms includes acknowledging the 
significance of language in identity formation and developing 
settings that encourage varied voices. As a result, preparing 
English teachers for diversity requires more than just knowledge 
acquisition; it also necessitates the development of inclusive 
dispositions and pedagogical abilities that benefit all students. 
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2.5 Teacher Identity Development in Diverse Educational 
Contexts 

Teacher identity influences how educators respond to 
linguistic and cultural diversity. The findings suggest that 
educating teachers for diversity entails helping them critically 
analyse their ideas, assumptions, and professional identities. 
Many pre-service teachers join teacher education programs with 
little exposure to culturally diverse situations, which might shape 
their attitudes toward language, culture, and teaching. Reflective 
practice allows teachers to understand how their personal 
experiences influence their professional activities (Leijen, Ä., et al, 
2020; Ma’mun, N., et al,  2025; Wang, T., & Zhang, 2021). Teachers 
can establish more inclusive professional identities that embrace 
diversity as a strength rather than a challenge by engaging in 
reflection, conversation, and experiential learning. According to 
research, teacher identity development is intimately related to 
intercultural competence, multilingual awareness, and culturally 
responsive teaching. As a result, teacher preparation programs 
should include opportunities for critical thought, allowing 
educators to challenge deficient viewpoints and foster more 
inclusive attitudes toward diversity. 

 

2.6 Challenges in Preparing Teachers for Linguistic and 
Cultural Diversity 

Despite growing understanding of the value of diversity, a 
number of difficulties remain to impede good teacher preparation. 
One significant difficulty is the persistence of monolingual ideas in 
educational systems. In many situations, English language 
education is still impacted by assumptions that promote native-
speaker norms and discourage the use of learners' first languages. 
Such ideas may impede instructors' ability to undertake 
multilingual and culturally relevant pedagogy. Another difficulty 
is insufficient preparation in teacher education programs. Many 
teachers report feeling unprepared to meet the requirements of 
multilingual students or promote intercultural learning (Güney, 
Ö., & Tullock, 2024; Véliz, L., & Véliz-Campos, 2023; Volknant, S., & 



English Teacher Professional Development: | 139  
 

Licandro, 2024). Teachers' preparation for culturally diverse 
classrooms is hampered by a lack of actual connection with 
various populations. Additionally, teachers' ability to modify their 
lessons to fit local cultural contexts may be limited by 
standardized curricula and assessment systems. Addressing these 
difficulties needs systemic reforms that link teacher education, 
curriculum design, and educational policy with modern 
understandings of diversity. 

 

2.7 The Role of Professional Development in Enhancing 
Diversity Competence 

To effectively adapt to shifting classroom demographics, 
instructors must engage in ongoing professional development. 
Teachers must continue to study and reflect throughout their 
careers in order to properly acquire diversity-related 
competences. Initiatives for professional development can help 
educators create multilingual pedagogies, intercultural 
competency, and culturally sensitive teaching methods (Krulatz, 
A., et al, 2024; Mohamad, R., & Nurkamto, 2025). It has been 
demonstrated that reflective professional development programs, 
teacher inquiry projects, and collaborative learning communities 
increase teachers' competence and confidence while dealing with 
diverse learners. Additionally, participating in professional 
learning networks enables educators to exchange experiences, 
talk about difficulties, and investigate cutting-edge methods for 
teaching that are inclusive of diversity. Teachers continue to have 
a critical responsive professional role. 

 

2.8 Preparing English Teachers for an Inclusive and Global 
Future 

The subject is particularly relevant to the Indonesian ELT 
context. Indonesia is known for its enormous linguistic and 
cultural diversity, which includes hundreds of local languages and 
several ethnic groupings. English teachers in Indonesia regularly 
teach students from various language origins while balancing 
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global and local cultural influences. As a result, teacher training 
programs should emphasize multilingual awareness, intercultural 
competence, and culturally responsive pedagogy. Incorporating 
Global English ideas into teacher education will assist Indonesian 
instructors move beyond native-speaker models and recognize 
the legitimacy of various English users around the world. 
Furthermore, teacher education institutes should promote 
engagement with local cultural knowledge to ensure that English 
language instruction remains relevant to learners' sociocultural 
realities (Burner, T., & Carlsen, 2023; Donley, K., et al,  2023; 
Ma’mun, N., et al, 2025). Such approaches can help to promote 
more inclusive and context-sensitive ELT techniques throughout 
Indonesia. 

Overall, the findings show that English teachers must be 
prepared to deal with language and cultural variety in today's 
classrooms. Effective preparation necessitates the blending of 
multilingual awareness, intercultural communicative ability, 
Global English views, culturally sensitive education, and reflective 
professional identity formation. Teachers with these skills are 
better able to establish inclusive learning environments in which 
different students can thrive academically and socially. However, 
reaching this aim will require long-term commitment from 
teacher education institutions, legislators, and professional 
development providers. English teachers can help to make 
language education more fair, inclusive, and internationally 
responsive by valuing linguistic and cultural variety as 
educational strengths. Such preparation not only improves 
teaching efficacy, but it also fosters social justice, intercultural 
understanding, and global citizenship in our increasingly 
interconnected world. 

 

3. REFLECTION 

Various recommendations can be made to teacher 
educators, policymakers, educational institutions, and English 
teachers to improve preparation for linguistic and cultural 
diversity. To begin, teacher education programs should 
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systematically incorporate multilingual awareness, intercultural 
communication competence (ICC), and culturally responsive 
teaching into both pre-service and in-service teacher preparation 
curriculum (Hasbi, 2025). Rather than considering diversity as a 
separate issue, these competences should be included into 
language teaching methodology, curriculum design, assessment, 
and classroom management courses. Such integration can help 
future teachers gain the information and abilities needed to 
operate effectively in multilingual and multicultural classrooms 
(Krulatz, A., et al, 2024; Volknant, S., & Licandro, 2024).  

Second, teacher education institutions should offer 
authentic intercultural learning experiences that allow instructors 
to interact with other populations and critically examine their 
beliefs about language and culture. Community engagement 
programs, international collaborations, virtual exchanges, and 
reflective practice can all help to develop intercultural sensitivity 
and cultural awareness. These experiences enable teachers to 
progress beyond academic understanding and build practical skill 
in dealing with diversity in real-world classroom situations 
(Güney, Ö., & Tullock, 2024; Mohamad, R., & Nurkamto, 2025).  

Third, educational officials should encourage professional 
development programs that promote multilingual and culturally 
responsive teaching approaches. Schools and universities should 
create professional learning communities, mentoring programs, 
and collaborative inquiry projects in which teachers can share 
their experiences and develop techniques for assisting diverse 
learners. Continuous professional development is vital because 
linguistic and cultural diversity is ever-changing and necessitates 
continual learning throughout teachers' careers. Finally, future 
research should look into the long-term effects of teacher training 
programs on classroom practices and student results in various 
educational environments. Particular attention should be paid to 
multilingual situations like Indonesia, where language and 
cultural diversity is a distinguishing feature of education. 
Longitudinal and context-sensitive research can shed light on how 
teacher preparation contributes to inclusive, egalitarian, and 
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culturally relevant English language education. Such evidence can 
help shape future policies and practices aimed at educating 
English instructors for increasingly diverse and globally 
connected classrooms (Krulatz, A., et al, 2024; Neokleous, G., & 
Karpava, 2023; Volknant, S., & Licandro, 2024).  
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